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What causes discipline problems in the classroom. Discuss the causes of discipline problems in the classroom.

Chapter 2: examine the reasons of classroom management problems occur (the transformative classroom management, by John Shindler What is a classroom management issue A classroom management problem may be defined as any case, the behavior model, feeling or thought that prevents us from being able?.? to teach to our full potential or
maintains our class to learn in the way more liberated, satisfying and effective way where they come from most classroom management problems in general the result of one of the following three causes: the things we donA ¢ t even do, or do very well (which would improve things.) the things we do, we need to stop doing (because © are limiting our
success or, in some cases, actually making things worse). ineffective ways in which we think the management of the class and / or students in general (misconceptions, atteggiamen you and mentality that hinder the success of our management, and / or make us unhappy.) In this chapter, we will examine each of these three sources of S. problems
Each area is important to our overall success. First, if we do not act deliberately to develop a set of effective practice, no amount of effort or good intentions will be enough to get the kind of results that are possible. Second, if you do not stop using practices that are harmful and / or counter we will continue to take a step forward and two steps
backward in our efforts. And finally, we need to examine the ways in which our thinking is often responsible not only for real problems, but to make our experience of teaching a chore, often joyless, which leads to constant stress, burn out, and resentment towards our students. You might ask, Is What about a fourth area behavior studentsA ¢ A ¢? An
arena t students a a reason we have problems? This is a compelling idea. It 's true that students bring a great deal in the equation that is problematic. However, there are at least two reasons why it is not listed among the causes of the problems in the classroom. First, not so much characterize a source of problems as much as identifies a part of our
job as a teacher. Teach students to function in a more effective and healthy is simply one of the teaching responsibilities. Second, as we examine the effects of each of the other three areas, it is recognized that in many ways we, as teachers, we create our problems or perpetuate inefficient practices and thought, and for the most part, students accuse
not take you to positive results. Things that we have to start doing or do more effective It is tempting to think of classroom management as a relatively common way to practice and the existence of problems in operation of the students to be students. Yet, as is reflected in the following set of ideas, it will start to notice that most of the problems are
first explained, and the second, largely preventable. Below is a list of practices to adopt as soon as possible. 1. Create clarity with everything you do 2.a A A A A A be a model of consistency 3. Stir in pedagogy that supports management objectives 4. Develop a (basic) meet needs 5. Facilitate Learning Environment the Collective social contract and
social ties between students and teaching 6. Practice your management procedures Transformational Ideas: the transition to the next level intentionally 7. Promoting a psychology A or Successa in your students 8. move from the role of a manager in to leaders 9. create municipal Bonds and community among the students of the class strive to create
clarity with everything I Do. Most classroom management problems Linked to a lack of clarity in some form. A careful examination of each class will confirm it. Let s Examine 4 areas where the clarity can be seen to mitigate problems. First, students need clear expectations. Without them, they are forced to guess. Much of what we call bad behavior is
simply guessing students how to act (or we could say, guess wrong) in ways we don't like. Secondly, the teacher needs to A sense of intention and movement to the class. When the class experiments the resolved movement to a goal are much less likely to be bored, distracted, or feel their work lacks. Thirdly, students must be administered clear limits.
The borders help students understand where lines exist. In their absence, problems arise. In part, what is due to the fact that inevitably students come to any class with a wide range of behaviors and expectations previously learned for limits. Fourthly, abstractions such as respect, listening, effort, responsibility, etc., must be A ¢ 4,— A
"OpenationALIZEDA ¢ &,— or will only remain abstractions. Many teachers complain that their students do not have these traits, however they do not make concrete and practical concepts for their students. The clarity can only exist in a concrete and observable world. Words can only point to behavior. Clarity therefore requires an intentional
concrete action. Reflection of the chapter A ¢ 4,— "Recall the last class you noted that you would call well managed. Have you had the feeling that the students had a clear sense of expectations? Remember the last class you observed that you would consider poorly managed. You have had the feeling that the students had a clear sense of expectations?
Be a source of consistency together with the clarity, if the coherence element exists in a class, things will work relatively easily. Even an imperfect set of strategies, if applied constantly, It will involve relatively effective results. How are the problems and the idea of related coherence? Let's look at 3 of the main ways. First of all, the consistency of the
shares of a single part promotes or deducted from the meaning of the other that a person is reliable. Part of being reliable by students is to be reliable. When our decision-making process is perceived as too subjective, or random, PE students They laugh in us. The loss of trust usually also translates into a loss of commitment by the student part.
Secondly, when the teacher constantly follows the consequences, provides for the declaration (concrete and practical) that the agreement (our social contract, class standards, the invoice or the rights, etc.) is primary and The subjective interpretation of teaching is secondary. Third, when we are working with a student or a class to help form behavior,
strengthening more functional behavior is necessary. In many cases, even a small quantity of contradictory reinforcement can undermine our efforts. Consistency helps to clarify the cause and effect thinking that we are trying to build. The inconsistency confuses him. Related to consistency, a useful principle to maintain as a teacher is that "it is not
the gravity of the consequence that it will make it effective, it is certainty ... consider the consequences that we will negotiate every day. Generally we take those who are certain more seriously than those who are more serious but less likely. Reflection of the chapter: Imagine, if you are a driver who has had a tendency to guide the speed limit more
quickly, what intervention would be more inclined to change your behavior If your car was equipped with a meter that you have made from $ 1 for each time the car went beyond the limit? If I knew there was a patrol machine that gave $ 1,000 tickets for a handful of speachers each Year? 3. Incorporate pedagogy that supports your management goals
if you offer students a curriculum defined by monotonous tasks, occupied work without errors and exclusively direct teacher Endimento, expect problems. Students involved in passive learning often use disruptive behavior for A sense of control, engagement, satisfaction and fun. The students who are committed, challenged, and see a real value of the
world at work will be much more interested in learning and to create problems for you.A ¢ When students feel successful, they associate that success with the source (you 1' Teacher), when they are bored and unsuccessful they associate that even the experience of failure with the teacher. Teachers accumulating accumulate Association over time, I
am able to use that "political capital" later when they need to apply. "We will examine this idea more detailed in chapter 13. Creating a (base) needs a satisfactory learning environment if students a" ¢ the fundamental needs for power, competence, belonging, freedom and fun They are not satisfied with what you mean for them to experiment, they
will find ways to meet these needs by other means. Those other means often include unwanted behaviors / problems. If we look at the actions of a student from within the goal ", this student is doing what I want? A, 4,— "When the student behaves badly, we have little experience useful for how to solve the problem. However, if we examine the
student's actions within the target A ¢ 4,— A" which basic needs are the Students who try to meet this behavior? A, 4,~ "We are good about our way to make sense of the problem and identify solutions. Facilitate collective social bonds and the social contract among students are the primary force in the room that can help students become responsible
to each other and develop a set of social links that support the capacity of the group to function. The rules answer the question, A ¢ 4,— "What should I do here? A, 4,—" The social contract answers the question, A ¢ 4,— & "What - if I did it A ¢ 4,—" would help The class function more effectively, and best guarantee my rights as a member? A ¢ &,— "Few
students feel a sense of property on the rules. However, the obligations, with their own nature, are of the property of those who share them and are therefore much more probability to lead to responsible behavior. 6. Teaching and practicing your management procedures if your students do not know how to behave, listen, transition from one thing to
another, respectfully interacting, work in a cooperative way in a group, solving the conflict, the failure of the process, the Line-up, act when parts of the room, etc. You ultimately your responsibility teach them these things, or stop complaining when they hurt them. In Chapter 12, we will discuss strategies to promote this area that we could call A ¢
a,— "Technical Management". Transforming ideas: Passing to the next level when you become more able to recognize and run the 6 ideas listed above, you can find ready to lengthen your efforts towards a set of more advanced ideas for achieving effectiveness. These upcoming 3 ideas represent the avenues for not only reducing behavior problems,
but to help your students transform their current level of operation into one in which they can really prosper. Intentionally promote a "psychology of success" in your students in Chapter 8, we will explore the 3 main psychological guidelines of the student of success and how to promote them. They are an internal place of internal control, a sense of
acceptance and belonging, and an guidance of learning. Since they would recognize the examination of the factors that promote or diminish the psychology of the success of a mint, much of what they are accepted as common discipline practices behave actually to promote psychology A "Failure" in students. Goes from A role of manager to a leader
role while progressing through the book will be given ideas to think about the management of the class as not simply a process to keep students on the task and motivated, but to help them become self-manager. These ideas are synthesized in Chapter 17. 9. Create common bonds and communities among class students. Social bonds answer the
question, A ¢ 4,—~ "What should I do to do, and what can I expect from A, 4,—~ "These bonds are fundamental to help reduce problems and provide a structured environment. However, if students experience their class as a community opens a wide range of new ways in which they can grow both personally and collectively. I Municipal ties are
characterized by the question, A ¢ 4,— "What can I do to improve the collective? A ¢ 4, — When students are increasingly this mentality, there will be a corresponding decrease in the number of class management problems. Furthermore, moreover, themselves become growth opportunities. The development of community is discussed in particular in
chapter 18. Things we need to stop doing A ¢ promote more problems than those who solve most ineffective class management practices are made according to the assumption that they are to a Sure Level A ¢ working.A ¢ As we followed we examine the concept of the sentence A ¢ works, &, as in one works for me, aoa is the only thing that works for
my students, to us will begin to recognize the logic Fallace that keeps us linked to practices that work gives t, or operate to maintain a dysfunctional dynamics in our classrooms. While the practices listed below are relatively common, when they are observed in action, the problems that eventually generate become evident. All of them seem to the user
to have a desired effect, and in many cases you will help you experience a sense of efficacy in the short term, but every inevitably leave a long-term residue that is counterproductive for OneA ¢ s end success . For many of us, these ideas may have been modeled by or suggested by teachers we have respected. So so, there is no reason to keep our
success hinder. And how the practices are reminded of those who will probably recognize that, while they may have been generally effective, they paid a price for the use of any of the practices listed below. Figure 2.2: The things you need to stop doing if you want fewer management problems 1. Based on bribes, expedients and short term corrections
2. By incorporating negative strategies, admitted that will end up producing positive results 3. Using punishment and / or of a logical A ¢ pain-based in your discipline 4. Personnel mix with yield 1.4, A, A, A, A, confident bribes and expedients to motivate students short-term corrections, such as bribes and expedients can obtain A desired result
apparent today, but in most cases they erode the long-term quality of the class and / or motivation discipline. Bribes, as a prizes for desired behavior, giving the time of favorite activity, rewarding students with inactivity (free time or work avoiding), stickers, stars and expedients such as names on the card, or colorful behavior graphics seem good
ideas on surface. But, as we have further progressing in the book, you better recognize that each of these strategies actually does no more bad than good, in long thermal tangents,, by definition, make the statement A ¢ must be given something Non-educational value for you to do something Educational.A ¢ The need of tangents will be inherent to
grow, as their intrinsic appreciation for learning will be suppressed. Later, in chapter 9, we will see how extrinseche rewards used deliberately able to promote the clarity of expectations compared to operating as students bribes.a, corrupting with a favorite activity Timea makes the declaration implied that a know that what you are learning It is not
significant or engaging, but you do because you owe, and then you get to do something you like about do.A ¢ in chapter 13, you will discuss how the creation of an engaging learning environment will do the idea of time Favorite obsolete activity. Cards and colored names at work on board on the principle that public shame will be changed behavior.
For some students this could be true in the short term, but in the end, these strategies will work against the development of responsible behavior and the reduction of incorrect behavior. While they are common and seductive, in Chapter 22, we will explore the many reasons why they create more problems than they solve. 2.a A, A, A, A, incorporating
negative strategies, that in the end to positive results if you are waiting for your low complaining, conferences, guilt, shame, put or other negative actions (or more precisely characterized as passive and hostile, inatives) to be translated into a better behavior of students, this is a safe bet that you will be waiting for waiting These strategies can provide
the teacher a momentary relief from the sense of responsibility, and they feel like action, but they are to better unnecessary actions that students become immune to very quickly, and in the worst case, toxic and destructive influences that eroded motivation And emotional climate in class. Every action has an equal and contrary reaction and these
actions to raise a negative response from the students who performs in a whole series of class problems from apathy to the conflict. You can't lose these practices soon enough. Chapter 8, and others will offer concrete alternatives. Chapter Reflection: I call someone who knew that he was constantly told what you did that it was (according to them)
wrong. How did you feel like it? Do you motivate you to succeed? 3.a A, A, A, A, use of punishment and / or pain-based logic in your discipline The deliberate use of punishment assumes that if one administers enough pain for a student (s) that will translate it into which changing Student their behavior (assuming that the teacher is trying to be useful
and is not only sadistic) this same logic is worth to show disapproval, put down, or anything else that implies the use of pain in an attempt to change behavior Or a teaching a lesson .3, there are 2 problems with this logic. First, punishment does not do a great job of lessons that teach, unless the lesson is like not to be taken and / or how to avoid the
source of the sentence. Secondly, the introduction of more pain in the equation of a class environment will inevitably create a chain effect that will manifest in such behavior as a rebellion, moved aggression to among students, the promotion of negative identity (see chapter 16), as well as the increase in the level of fear and anxiety. In chapter 20, we
give a closer look because this is a logical base pain that has remained so widespread, and how to get away from it to something is healthier and more effective. In Chapter 10, we will examine the reason why logical consequences and the relative are far more desirable alternative to penis for both change behavior and encourage a greater number of
self-responsible thinking and the actions by students. 4. Compuletration The staff with the performance is tempted to try to exploit our relationship with students in performance and / or better behavior, but in the end, will work against all 3 ¢ the report, the level of performance, and The quality of the Behavior.a, Let s Examine why. When a student is
given personal praise (for example, they are good, because it is done) for the desired performance, or personal criticism (for example, are not good because it is not done) for undesirable performance , the border between sA © and actions is confused. There are a whole series of problems that derive from this practice, however, allow us to briefly
identify two of them. First, the result is a student who spends a useless amount of time to think if they satisfied the teacher rather than learning to love the learning process for himself. In the youngest classes this has lived as love and loss of love depending on the performance OneA ¢ s. In the following classes this is lived as the teacherA ¢ s public
comparison of students, playing favorites with those that better performance in their course, or threatening to lower degrees for students that an act up.A ¢ Secondly, it introduces An external and random logic / subjective in the class. The result is a spread of the clarity of expectations in the classroom and StudentsA ¢ Locus of Internal Control, in
which students think and act as a test, keeping an eye to the teacher, unlike developing their sense of self-direction. What Over bad behavior. Instead of students who learn to work for self-responsible reasons, they behave to the degree they want to confiere the teacher. This is a situation in unhealthy only in which students wish to please the teacher
and a nightmare in situations where they don't. do. To these problem-making practices are explored more detailed in chapters 8 and 9, and include maintaining high personal consideration for all students, with particular attention practical and specific feedback on their work, and keeping messages of personal and separate performance. Evaluating
student participation can be a healthy and effective strategy. It can help to clarify and strengthen the stress of students and investments in the process. But 9 times out of 10, in practice, it is used as a subtle of the non-thin form of manipulation. It must be done intentionally and thoughtful or not done to everyone. Appendix X, outlines a positive and
effective system to evaluate student participation. Short-term corrections like any form of immediate gratification it will be difficult to give up. If you try, it is likely that the temptation to resort to them again. However, if you can resist them appeal, and put your efforts in the development of a set of long-term effective practices, in the end you will see
that they kept blocked in a furrow. And yet, if you don't think about the wrong beliefs and ideas that you first attracted by these ineffective strategies, you can find an irresistible desire to return to them again. Thinking that leads to problems if you find class management problems it is not enough to find a series of new practices. It is also important to
understand why you have been attracted to ineffective practices, first. As Eckhart Tolle writes in the power of now, A ¢ If we do not change the thought that created the problem making the conditions in our lives, even if our situation changes, we will soon find a new series of problems replacing the old oneSA ¢ often Only the way we think can be a
production of the experience of problems and fellicita. Sometimes our thoughts can be our worst enemy. We examine some of the primary sources of thought that keep us ineffective and limit the enjoyment of our work. Figure 2.3: Types of thought leading to management problems 1. Defective hypotheses and wrong ideas 2. Accidental and / or
external mindset 3. Mental destructive models, dramas, and games 4. A problem-loving lifestyle 5. A ¢ e 'Hypothesis WorksA ¢ Fallacia 30.A defective and misunderstandings many of the practices as well as emotional problems that experience in the field of stem class management from our incorrect assumptions about our teacher role. Here we
examine some of them. Defective assumption 1: should I choose whether to be kind or media? Why is it bad? To why efficacy has almost nothing to do with being beautiful or media. It has everything to do with consistency and clarity. But if we have to choose, there is a great quantity of research that suggest that students to work more for teachers
who want, so as to be average is simply counterproductive. So when you hear the advice, A ¢ Dona t smiling until Christmas, &, offered by someone with good intentions, you might want to ignore it. Defective hypotheses 2: I have to choose whether to be objective or easy because it is defective? To why this is a false choice. There is a third option. Be
effective. Trying to be rigorous (4-Style teacher) or easy (3-Style teacher) will be intrinsically stressful, and neither of them will be particularly effective. Chapter 4 will help you conceive this third option more clearly. Defective recruitment 3: ita [ am against them. Why is it bad? To why it is simply not true. Seeing the students as the enemy is a
mental projection. If you believe they are against you will be against you. If you believe they are on your side, and let them know that you are firmly from their part that will eventually be. Defective 4: If I leave students know how inadequate their behavior is they will realize that it is not good and will find more effective behavior. Why is it bad? To why
it's a poor strategy, and you can do little to improve unwanted behavior and a lot of encouraging it. In chapter 8, we will talk about this That might be called a chronicle failure, A, or negative awards to, more carefully, as well as its most effective alternatives. Defective assumption 5: ita s fault studentsA ¢. Why is it bad? To why, in most cases, the
conditions of problem behavior were produced by the teacher. Students are responsible for their behavior. And help promote responsibility is an important pillar of good management, but one of the signs of a good teacher is that they take responsibility for the conditions that contribute to problems. Defective assumption 6: to be work will be
aggressive passive at the end. Why is it bad? A, - Because indirect means to get a retro student, one is a vile strategy and ultimately ineffective. If the teacher fears the comparison, or later through what they have established, the social contract is destined to fail. And no quantities of complaining about the students of others will improve their
behavior. 31.3, accidental and external mentality good teachers show a locus of interior control. Their mentality is that of a one way to make my goals Volonta to pass in every field of teaching. A useful principle to maintain is that in every situation, we have 3 good choices, and an infinite number of wrong choices. Our choices are positive, 1)
undertake an action, 2) sincerely accept what is, or 3) remove from the situation. Any other choice will lead to problems or fellicita. In chapter 19 there will be further explored this idea. Chapter Reflection: The next time you are in the faculty room of your local school, take the opportunity to listen to the discussion., How long do you turn to hit and
blame students? Do you feel more internal or external control locus? 32.And destructive mental patterns, dramas, and games in the next chapter, we will consider some of the implicitively operating unconscious negative games, psychological dramas, and emotional reactive models that profoundly life effect in each classroom. Power struggles, ego
competitions, victim and obsessive dramas on the past, are examples of problems that are rooted entirely in our way of thinking. They are the result of unconscious and reactive mental conditioning. The experience of a problem of a problem can seem very real for us, but until we realize that we are what is maintained active, who will keep in his vice.
To the extent that these implicit games and dramas operate, we will act as a reactive / accidentally contrast to intentionally / consciously, and our class we will suffer. Their function is to destroy the sense of clarity and emotional security in a class. 4. The &, and worksA ¢ fallacy attention to any sentence that includes the term A ¢ is works.A ¢ such as
such is what works with these students ¢ a or it is the only thing that It works, AOA Well works for me.A ¢ Very similar to the end of a real world, one acts as a rhetorical diversion (ie, deviation and / or excuse). In the strict sense, by definition, anything that anyone or any organization has not worked or works to some extent. For example, a life of
crime works for many people for a while. MEDICATING ONEA ¢ s problems that a worksA ¢ for addict.d, you might also argue that slavery is, worke ¢ in this country for hundreds of years. But does the question work to reach a truly desirable result? And even if the result seems to be desirable, in the short term, or within a restricted perspective
(remember all those who defend ideas really badly or bad as the Because they worked for a long time and would be too much difficulty in change), it can request a broader exam or consideration of what the practice is producing in the long term that it is necessary to recognize the function or dysfunction of any practice. The following graph (2.x)
describes a comparison comparison Two concepts. One represents the practical and psychological epistemology of the sentence A ¢ jobs ¢ reference to class management practices. The other is what could be considered the empirical reality relating to what practices of class management actually could be judged for work. Graph 2.x: Decostruct
psychology behind phrases that include one and works.A ¢ ¢ ¢ and worksA ¢ fallacia What actually works in reality practices that are justified by phrases like A ¢ works for me, aoa works with my students, Aoa is the only thing that works with students of these Practices School.A ¢ that demonstrate efficacy both in theory and practice. Mental
construction / concepts. Bases in empirical reality. Practices that make the teacher as they are doing something and effect, based on the law of human behavior, and cause and effect. Take human needs and nature into consideration. Help the teacher strengthen and confirm their vision of the reality built A ¢ generally characterized by the concept A ¢
the true WorldA ¢ described in chapter 3. through attempts and errors, practices, hypothesis verification, and a process of reflective analysis of the teacher learns What actually produced desirable effects. Typically produces a short-term effect that superficially confirms that there is a desired effect produces a long positive effect. In essence it makes
it more functional tomorrow because of what was done today. Like other subtle addictions or coping mechanisms, there is a certain cyclical importance from the problem perceived problem as a result of the implementation of the strategy. But the cycle (problem, relief, dormancy period, reappearance, needed coping mechanism) will be repeated
unless the teacher experiences some need that change (usually comes from an external cause of the situation). As with any functional behavior, teacher interventions are consciously and freely chosen to meet the specific needs of the situation. I'm not replacing nor compulsive. It is fairly familiar for students who do not resist or into question logic.
Often this is due to strategies to be similar to strategies that are used in home life students ¢. It can or cannot initially feel familiar to students, but after a period of use, they are intrinsically more satisfying and recognized for their ability to promote more functional and healthy behavior and relationships. Practices usually reach the (often superficial)
aspect of having an emotional impact. Work practices to view the teacher's power on a surface level. Practices lead to real education by students and therefore eventually changing behavior and maturity. Work practices to view teacherA ¢ s intentions to promote more functional behavior. Requires a cognitive rationalization course ¢ A ¢ for itself and
others to maintain. Therefore, conscious awareness is essentially an enemy, as it illuminates the wrong reasoning and unconscious motivations behind the strategy. It is constantly confirmed both in principle and the result. Therefore, conscious awareness is essentially a friend in the process. It leads to higher levels of understanding. Examples
include: Punishments Public shame (the names on the card or colored cards) Master as head / judge The use of excessive extrinsic rewards personal praise and examples of disappointment include: promoting a successful psychology meet the basic needs by taking significant action the promotion of the promotion of Responsibility to promote the
clarity of expectations promote intrinsic motivation invariably the use of practices defined by A ¢ works with my mentality studentsA ¢ is accompanied by a corresponding vision of human nature and Nature of class management. This point of view is characterized by a fixed view of behavior (see examination of theories of theories in chapter 8) and an
external view of causality.d, this mentality is defined by sentences as a right students are (a certain way) .A, For example, only one students students Difficulty listening.A ¢ This external and fixed capacity mentality / intelligence presupposes that problems are inevitable and so for perennial definition. As a result the teacher accepts the practical
reality that solutions will require a form of perpetually needed short-term interventions, and the psychological reality that this is the best that you can do. Does a practice work? All that an innate works.A ¢ but that is not the essential matter. If one wants to become more effective, the question should be one is the practice to help me realize, in the
long term, what we are trying to achieve as a teacher? A, just like phrases that include words to works, phrases to, which include words A ¢ not worka can be equally registered to spoiled logic practices, sound will work. Someone is currently using that sound practice to get positive results with their students. When we use phrases like A ¢ I tried it,
but it didn't work, in particular those connected to the type-1 teacher brand of strategies, we could listen to one of the following excuses. First, the lack of commitment to practice. Secondly, the lack of competence needed to make it work. Third, the lack of understanding of the practice or photo of what it seems when it came to Fruition.a, with time,
ability and knowledge of what we want, in the end, any practice works with any Set of students, with a very rare exception. Reflection Chapter: to remember the last time you heard a teacher include the phrase A ¢ that Wona t Working with these kids.A ¢ Do your own investigative research and see if you can discover all the teachers who are actually
successful With that strategy with similar students. Conclusion on the one hand, occasional problems just arrived with the teaching task. On the other hand, many of our problems are actually produced by us - the teacher. This is a difficult pill to swallow, for many of us, but as we examine our practices and thought, we begin to discover many of the
reasons why we have to face problems with our classes (or children, or teams) we do. A, when we incorporate a more effective set of practices, stop believing spoiled practices are working at, A and spending less mental energy creating our imaginary problems, we will be free to be the kind of teacher that we are able to be. And our students will be
grateful. Reflection / Journal Prompt: 1.TBD 2. Educational activities 1. TBD 2. 2.
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